
 

    

 

EVALUATION REPORT OF  

THE TESTING PHASE OF THE PROJECT 

STAR – STAND TOGETHER AGAINST RACISM 

(592140-EPP-1-2017-1-ES-EPPKA3-IPI-SOC-IN) 

 

 

 

Prepared by Vladislav Petkov 

Pro European Network 

 

 

 



 

    

 

 

 

Contents 
 

 

 

 

INTRODUCTION ............................................................................................................... 3 

IMPACT ............................................................................................................................... 5 

Increased understanding on racism and invisible racism ................................................... 5 

Understanding how power relations are linked to racism ............................................... 10 

Change of perceptions of own’s position towards the issue of racism .............................. 13 

EFFECTIVENESS ............................................................................................................... 18 

Employed interactive, youth-friendly and learner-centered educational tools ................. 18 

Embedded learning on power relations, good treatment and microagressions ................ 26 

CONCLUSIONS ................................................................................................................ 29 

 

 

  



 

    

INTRODUCTION 
 

The general aim of this evaluation report is to assess the impact and effectiveness of the testing 

(local) phase of the project STAR – Stand Together Against Racism financially supported by 

the Erasmus + programme of the European Union. This testing phase takes place in four 

countries – Bulgaria, Italy, Poland and Spain – mainly in 2019. Within the logic of the project, 

the testing phase is concentrated in workpagacke 2. It allows intervention directly engaging 

with young people using the know-how, approaches and tools as developed within the first 

stage of the project (workpackage 1) and feeds the capitalization of learning, dissemination 

and policy efforts of the project in its final stage (workpackage 3). Due to its central role within 

the project and the fact it has a massive direct engagement with young people and to a more 

limited extend other stakeholders, the partnership invests in evaluation efforts particularly in 

this testing local phase.  

Based on that, this evaluation exercise has the following objectives: 

• To measure impact of the educational interventions of the STAR project on local level 

on young people (improved competencies)  

• To assess the effectiveness of approaches, used within the STAR project on engaging 

with young people on local level 

• To provide justification and recommendations for advocacy efforts on national and 

European level to invest in antiracism measures in formal and non-formal education 

The evaluation exercise was initially delegated to an external evaluator, who was selected 

through an open call and made some initial steps to prepare the the evaluation process in 

terms of scope and methods. However, the external evaluator was later dropped out after 

periods of lack of communication, which at the end led to the partnership taking decision to 

conduct the evaluation internally. This switch however did not allow all partners to take a 

unified approach in collecting data during the most intense period of the local phase itself, 

which represents a challenge in the collection and analysing of data. Nevertheless, each 

project partner has invested time and resources to collect and summarise data from their local 

phase activities, which is sufficient to conduct this overall evaluation exercise.  

The evaluation is based on the following tools / sources of information: 

• Summary of written evaluation forms from local level activities by young people: 

summer camps, school workshops and community meetings from the 4 countries; 



 

    

• Summary of written evaluation forms from local level activities by engaged/present 

teachers in school workshops from Bulgaria, Spain and Italy; 

• Summary of questionnaires among trainers and facilitators, engaged in local level 

activities from Bulgaria, Spain and Italy; 

• Input from project partners, expressed in written and/or during partnership and 

evaluation meetings; 

• Interviews with 4 young people who have participated in local level activities from 

Bulgaria and Spain. 

The evaluation exercise is conducted around the following logic, which also determines the 

structure of this report. 

Evaluation aspect Indicator Sources for information 

Impact 

Increased understanding on racism 

and invisible racism 

Evaluation forms from 

young people, trainers’ 

questionnaires, interviews 

Understanding how power 

relations are linked to racism 

Evaluation forms from 

young people, trainers’ 

questionnaires, interviews 

Change of perceptions of own’s 

position towards the issue of 

racism 

Trainers’ questionnaires, 

interviews 

Effectiveness of 

topics and 

approaches 

Employed interactive, youth-

friendly and learner-centered 

educational tools 

Evaluation forms from 

young people and present 

teachers, trainers’ 

questionnaires 

Embedded learning on power 

relations, good treatment and 

microagressions  

Evaluation forms from 

young people, interviews 

and partner’s input  

 

 



 

    

IMPACT 
 

This part of the evaluation exercise is focused on measuring acquired competencies among 

young people, crucial to the STAR project’s objectives. It needs to be noted that it was expected 

and it is also confirmed by the collected and analyzed data, that young people and other 

stakeholders state there is a significant increase in competencies beyond the three indicators, 

selected for the project evaluation. That is to stay, the impact of the testing phase among young 

people who have engaged directly in project activities, is not limited to the one explored in 

details below. Young people report increase in various competencies, including self-

confidence, personal growth, ability to better communicate, team work competencies among 

others. Nevertheless, the partnership has focused on the three indicators below to avoid 

loosing focus and allign to the specific theme and objectives of the STAR project. 

 

Increased understanding on racism and invisible racism 
 

Summer camps 

In Bulgaria, project partner Pro European Network specifically asked participants to self-

evaluate their competencies on understanding the issues of racism and invisible racism on a 

scale from 1 to 5, where 5 is fully. Furthermore, participants were asked to do so on entry at 

the summer camps and on exit, which allows to show clear progress from both summer 

camps. 

 

Bulgaria, entry and exit self-evaluation results from young people. Summer camp 1 

 

 



 

    

Bulgaria, entry and exit self-evaluation results from young people. Summer camp 2 

 

 

As clearly visible from the graphics, the camps have considerably improved the 

understanding of young people on the topics of racism and invisible racism: they fully take 

the participants beyond the “mostly” answer and expand the group of participants who have 

answered “fully” with more than a 100%. 

In Poland, participants from the two summer camps also filled up evaluation questionnaires 

and assessed their own improvement of understanding racism. 84% of the first summer camp 

and 87% of the second summer camp answered they have learned “a lot” about racism. In 

addition, answering the question “What have you learned during the summer camp” over 

80% answer positively to the question “I know what racism is” and a little under 80% amswer 

positively to the question “I know how to recognize racism”. 

In Spain, participants are convincing in mentioning racism, invisible racism, discrimination 

and equality, as the most important thing they have learned during the summer camps. This 

is further supported by the interviews conducted with participants from Spain, who are 

nuanced in the way they describe racism and invisible racism, referring to key concepts like 

“everyday situation”, “customs”, “gestures”.  

 

School workshops 

In Bulgaria, a review of the written answers on the questions ‘Name something new you 

have learnt on the topics of invisible racism, power and good treatment?’ and ‘Name one 

thing you have learnt during the workshop(s) which you find personally important’, give a 

clear indication that the topic of racism and invisible racism is deeply rooted in the minds of 



 

    

the participants. While the majority of answers go to values (i.e. “we should be more 

respectful and tolerant’, “we are all equal”, erc.), they clearly show participants have 

developed at least basic understanding of racism. In addition, some answers show much 

more deeper understanding: e.g. ‘Every person has at least once been a racist towards 

someone else and abused their power, while degrading someone's dignity.’ 

In Italy, the best source on checking the impact of the workshops on understanding the 

topics of racism and invisible racism, is the key words participants were asked to report 

after the workshops and which Italian partner has combined in a tag cloud.  

Italy. Tag cloud from key words by participants in school workshops 

 

In Poland, the answer to the question on what participants have learned, sheds some light on 

the impact of the workshop on their understanding of racism. From the provided sample, it 

is visible that the participants have deeply reflected on the topic of racism, they always 

mention the word itself and even provide critical reading of the term ‘invisible racism’.  

Similarly, in Spain, participants in school workshops were asked two questions as part of the 

evaluation, namely: ‘What new did you learn about invisible racism?’ and ‘One thing you 



 

    

have learned, and it has been the most important?’. From the provided sample, it is clear that 

the topic of racism and invisible racism remains central to the learning of participants and 

they report they have learned a lot and has increased their understanding, while – as in other 

countries – they always link it to values statements and even behaviors. 

 

Community meetings 

In Bulgaria, due to the specifics of the approach of organizing community meetings (the so 

called Antiracist wave), not all participants in the 13 community meetings filled up written 

evaluation questionnaires. However, the most intensive (and longer) community meetings 

were evaluated by participants, who were asked to self-evaluate their understanding of 

racism and gave very positive results. All of the participants answer positively, with 87% 

giving the highest mark. 

Bulgaria, sample of community meeting questionnaire  

 

 

In Poland, the feedback received from the participants was very positive and proved that this 

kind of form of discussing youth issues is very needed. The topics of the meetings turned to 

be interesting for young people. It was clear that young people wanted to focus on practical 

aspects related to dealing with racism, hate speech or discrimination. The situation is similar 

in Spain. 

It needs to be noted that in many of the countries (especially Italy and Spain, partly Bulgaria), 

the community meetings were focused rather on planning and taking actions, rather than 
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learning, which makes this part of the testing phase less relevant for this indicator, which is 

why it will not be explored in details. 

 

Facilitators observations 

Adding to the self-evaluation and feedback from the young participants themselves, an 

important data comes from the trainers and facilitators who have prepared and ran the local 

level activities and had direct work with the young people.   

Data from Spain, Italy and Bulgaria is collected from them through a unified questionnaire. It 

shows that facilitators and trainers see very positively the impact of the local level activities 

on young people in regards to their understanding of racism and invisible racism.  

Taking into consideration your observation and their learning process within the local 

level activities, please evaluate the following statements, where 10 means – strongly 

agree, and 1 don´t agree. 

Statement: The participants show progress in their understanding of racism. 
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Statement: The participants are able to distinguish between racism and invisible 

racism (microagressions)

 

This is further supported by comments made by evaluators and project staff, involved in the 

project, which found a visible shift in the way participants understand racism and invisible 

racism. This is not without noting that invisible racism remains a slippery concept for some 

young people, considering how new it is to them and because it contains certain levels of 

abstractions. 

Nevertheless, having reviewed all available data and materials, in can be concluded without 

doubt, that the local interventions of the project have indeed sensibly improved the 

understanding of participants on the topic of racism and invisible racism. 

 

Understanding how power relations are linked to racism 
 

The way racism is interrelated to power and power relations, is among the concept the STAR 

project has intensively promoted and is the conceptual framework – along with emotional 

intelligence and microaggressions – that distinguishes the project from other initiatives in the 

field on similar topics. For that reason, the way this relationship was conveyed to young 

people during the local phase of the project is explored separately, even though – in more 

general term – it is a continuation of the first indicator. (That is to stay, if the link between 

power and racism is not clear, it means racism is not fully being understood). 
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Participants’ perspective  

From the perspective of participants, concrete data is available from Bulgaria, where project 

partner has included informative question in the evaluation forms from summer camps and 

school workshops.  

Bulgaria, entry and exit self-evaluation results from young people. Summer camp 1 

  

 

 

Bulgaria, entry and exit self-evaluation results from young people. Summer camp 2 

 

 

 

 

The results are self-explanatory and show that the summer camp has considerably improved 

the way young people understand the link between racism and power, reducing any 

certainties below “mostly” and expanding the answers of “fully”.  

In regards to school workshops, an analysis of a quantitative question (which specifically 

mentions power along with good treatment and microagressions), shows that students have 

reflected on the topic of power and specifically mentions, usually in relation to specific 

methodological activities (‘Cat and mouse’, ‘Good treatment’). 

This is further supported by interviews conducted in Spain. To explain how they understand 

the link between racism and power, one respondent makes reference to colonialism. “the 



 

    

relationship between the people who colonized and the slaves. Or blacks and Arabs working 

in the fields and their bosses are white.” Another interviewed participant makes reference to 

specific activity that helped them understand the issue of power (relating to scaling and 

hierarchy). The relevant and adequate way interviewed participants talk about the issues 

makes no room for doubt that they have good understanding on the interconnection between 

racism and power.  

 

Facilitators’ perspective  

The summary of evaluation forms from facilitators in three of the country give us a 

measurable perspective on how they assess the power-related competencies among young 

people within the local activities.  

Taking into consideration your observation and their learning process within the local 

level activities, please evaluate the following statements, where 10 means – strongly 

agree, and 1 don´t agree. 

Statement: The participants understand how power is connected to racism 

  

The summary of evaluation forms from facilitators in three of the countries give us a 

measurable perspective on how they assess the power-related competencies among young 

people within the local activities. It is visible facilitators are not as confident on this aspect, 

when compared to the way they observe competencies have been improved in relation to 

racism and invisible racism, which is expected. The issue of power is indeed more abstract 
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and while many young people achieve to construct clear understanding on its relation to 

racism, others struggle to make the link. Furthermore, how much focus is put on power will 

depend on the concrete educational tools for specific activities (i.e. some community meetings 

did not tackle the issue in details). Overall, however, the assessment clearly shows there is 

tangible progress in the way young people relate power and power relations to racism.  

Partners report on their efforts and achievement to make sure the topic of power is well-

covered by the local level activities. The topic of power relations was dealt with first 

understanding the concept of power, power abuse, how it is connected to racism (structural 

and societal phenomena, abuse of power) and then reflecting on the consequences of it.  

Linking the power to privileges of some groups in the society and to the concept of 

intersectionality, the young people reflected on this by looking for concrete examples of the 

abuse of power in their local/national context.  In Spain, participants went through several 

experiential activities (Tap tap; Commercial relations; Take a step forward) which allowed 

them to explore and feel the abuse of power is concrete situations during the activities: 

afterward reflect on how it is connected to the redistribution of the resources, decision making 

process, privileges, finally, how all this is related to racism. It was similar in other countries. 

In Bulgaria, the outline for school workshops specifically foresees one of the four workshops 

to be dedicated on exploring the link between power and racism, even if facilitators had the 

freedom to decide on concrete methodological tools from a provided pool of activities. 

All of the above gives confidence that the project partners had kept a clear focus on the topic 

of power and its interlinkage with racism throughout the local phase of the project and that 

this has led to increase of competencies of young people to understand, recognize and analyze 

power relations as an element of racism.  

 

Change of perceptions of own’s position towards the issue of racism 
 

In the partners’ previous experience – both before and in the early stages of the STAR project 

– many young people, especially in country with less diversity (e.g. Poland) see racism as a 

non-issue for themselves and their context. They often lack the understanding how racism 

shapes their reality and influences people’s trajectories either through privilege or through 

exclusion. For this reason, a decision was made within the partnership early in the project that 

antiracist educational interventions should aim to change this paradigm and allow young 



 

    

people to see that racism is neither a distant phenomenon, nor does it allow us to stay ‘neutral’ 

on the topic, as if it does not concern us. This goes to understanding how racism affects us and 

our communities, and being motivated to fight against it. 

Participants’ perspective  

In Bulgaria, summer camps evaluation results on entry and exit show some progress in the 

motivation of young people to counter racism. 

Bulgaria, entry and exit self-evaluation results from young people. Summer camp 1 

 

 

 

 

 

Bulgaria, entry and exit self-evaluation results from young people. Summer camp 2 

 

 

 

 

 

While it needs noting that the shift between entry and exit is not as confident as with other 

self-evaluation questions (some of which already shown above), a control question on the exit 

evaluation forms shows that the participants are actually highly motivated to take a stand 

against racism: 

 

Bulgaria, entry and exit self-evaluation results from young people. Summer camps 1 and 2 



 

    

  

In the case of Bulgaria however, a better indicator to the motivation of the participants comes 

from the community meetings. In attempt to empower young people (and especially young 

Roma), Pro European Network has shifted a bit the format of the meetings and launched the 

initiative Antiracist wave. It consisted of two longer residential meetings: the first one served 

to bring together interested young people and youth leaders and prepare them (both in terms 

of content and logistics) for running community meetings in their own communities. Then, 

community members and leaders ran their community meetings interpedently or with 

support from Pro European Network staff: they organized and facilitated 11 meetings with 

an overall of 160 young people in a period of less than a month. The fact that nearly 20 young 

people took the task so seriously and indeed took action as a result of the local intervention, 

is the best proof of how motivated they got and what relationship they have built between 

themselves and the topic of racism. 

Taking action was observed in other counties as well. The example of Italy stands out, where 

participants in local level learning organized a series of actions in their local communities. 

‘Since the training for facilitators, Italian partner REDU reports, in our educational approach 

we aimed at including community actions as a learning moment and as a step for initiating 

learners to advocacy and active participation, standing against racism and invisible racism. In 

every single activity, community actions were an integral part of the learning process in which 

participants took the responsibility to expose themselves, standing for specific values.’. In 

Italy, then, engaged young people organized a total of 27 local community actions, reaching 

an estimate of 1248 people. 

The antiracist learning process of the STAR project transformed in community actions also in 

Spain (street and other awareness raising events) and Poland (youth-led podcast).  



 

    

This action-oriented strand of the local phase of the STAR project, which was not even an 

obligatory part of the project design, is an iron-clad indicator that participants recognized 

their role in countering racism in their communities. 

In addition, review of feedback and testimonies from participants in local activities in the 

different countries show – what was already mentioned – that participants continuously refer 

to values and behaviours, placing themselves as an active subject. That includes statements as 

“We need to be more tolerant”, “We must be less racist”, “We should treat everyone with 

respect”, etc. 

Some feedbacks from this review further illuminate the complex way in which they relate 

their own lives with the topic of racism: 

I never thought racism is the problem in Poland. I was totally unaware of invisible 

racism and what impact microagressions can have. I will be more attentive to what I do 

and how I react to certain situations. (Poland, feedback from school workshops) 

I feel I never faced any type of discrimination, but I can feel it in my whole body how 

awful experience it might be. (Poland, feedback from school workshops) 

I have not heard of invisible racism before. I realized I have also done it. I am ashamed. 

(Bulgaria, feedback from school workshops) 

Recently, connected to Black Lives Matter, it was very crucial that not only were some 

activists out on the streets, but other people joined in as well, so that they finally look 

at the face of the problem and recognise it as a problem. So I have to recognise that there 

is a problem and when I am required to support those who are fighting to fix it. MY 

role is one of support. (Spain, post-ante interview) 

 

Facilitators’ perspective  

The summary of evaluation forms from facilitators in three of the countries support what was 

found from the review of input and feedback from young people.  

Taking into consideration your observation and their learning process within the local 

level activities, please evaluate the following statements, where 10 means – strongly 

agree, and 1 don´t agree. 



 

    

Statement: The participants realize that they have a role in sustaining and resolving 

racism 

 

As visible from the graph, surveyed facilitators assess the change within the perceptions of 

participants and the way they see their own role in fighting racism very highly. This is among 

the statements where facilitators state the most positive observations, compared to other 

statements, quoted previously. There seems to be a consensus among the facilitators about 

their observations on the way young people engaged in the project have positioned 

themselves in relation to the issue of racism. This consensus is further supported and nuanced 

by written comments from facilitators: 

The activities allowed the participants to empathize with others and thinking about 

who they are, what they do and think, how they act, talking about our emotions is 

essential for our development and learning. (Feedback from facilitator, Italy) 

I would like to highlight some young people showed a remarkable evolution during 

the workshops in schools. One example is that of a girl who, after finishing the last 

workshop, told us that we had changed her way of seeing things and relating to her 

classmates. She said that she used to avoid getting together with people from other 

countries and shared publications against migrants in networks, but that after the four 

workshops she had started to get together with these partners, and through social 

networks she had participated in debates to defend migrants. (Feedback from 

facilitator, Spain). 
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EFFECTIVENESS 
 

This part of the evaluation exercise is focused rather on the infrastructure of the project and 

the way the proejct partner have built opportunities for young people and created resources 

that are worth disseminating (in the final stage of the project, workpackage 3).  

 

Employed interactive, youth-friendly and learner-centered educational 

tools 
 

This indicator is set to answer a major question within the STAR project, namely – if the 

educational approaches employed within the local intervention are appropriate for young 

people. We have already established in the first part of the report, that the local phase 

intervention has brought a relevant impact on young people. If the STAR practice is to be 

disseminated and scaled up however, it needs to offer not only relevant topics and concepts, 

but also tools, approaches and methods which are relevant and appropriate for young people. 

Only this will make the proposal a good practice that is worth being replicated and multiplied.  

 

Participants’ perspective  

In Bulgaria, through evaluation forms from school workshops and summer camps young 

people give a high assessment of their experience, noting they leave the activities with high 

levels of satisfaction. 

Bulgaria, exit self-evaluation results from young people. School workshops. 
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From 52 participants in summer camps in Bulgaria, all but 1 answered positively to the 

question on their overall impressions from the camps. The only 1 out of this category 

answered with “so-so”. 

There is more rich data from Italy relevant to this indicator. 

Italy, evaluation results from students. School workshops. On a scale from 1 to 5, where 1 is 

“very bad” and 5 is “very good”: How did you find the workshops? 

  

Italy, evaluation results from students. School workshops. On a scale from 1 to 5, where 1 is 

“very bad” and 5 is “very good”: How did the workshops gave you the opportunity to share 

ideas, reflections and actions? 

 

 

Italy, evaluation results from students. School workshops. On a scale from 1 to 5, where 1 is 

“very bad” and 5 is “very good”: How do you evaluate the proposed methodology? 

 



 

    

 

As visible from all the graphs, the feedback from participants is overwhelmingly positive, 

with the positive answers of 4 and 5 always surpassing 80%. This is particularly valuable data 

in relation to the proposed methodology, which is particularly positively assessed by the 

young people.  

Similar data comes from Poland, where participants in school workshops rate their 

satisfaction as very high. 

Poland, evaluation results from students. School workshops. How generally satisfied are you 

with the workshop? 

 

 

This is further made relevant by the key words, with which young people describe their 

experience with the school workshops in Poland. 



 

    

Poland, evaluation results from students. School workshops. Which words best describe your 

experience during the workshops? 

 

As visible, informative, practical, interesting, collaborative, educational and motivating are 

the most popular words which young people use. These descriptions make all direct reference 

to the appropriateness of the educational processes to the needs of young people. 

In Spain, all school classes engaged in school intervention, were invited in the each of the 

workshops rounds to evaluate the workshops in general on the scale from 1 to 10. The overall 

average of the quantitative assessment is 8,90 out of 10. Average per classes:  

8,41  9,05  9,75  8,71  9,67  

9,2  8  8,94  8,95  8,31  

8,61  9,62  9,14  9,13  9,3  

8,03  8,87        

  
With the same scale, young people in Spain were also invited to evaluate the summer camps. 

The average evaluation of the first summer camp was 8,95 out of 10 and of the second – 9,42 

out of ten. The average between both is then 9,19 out of 10. 

Finally, it needs noting that in Spain, along with all other countries, young people refer to the 

methodological approaches, tools and methods also in open questions, when asked what they 



 

    

have learned, liked or was a highlight to them. The review of these answers show that young 

people are particularly happy with work in groups, being pushed to communicate and 

present, work in teams, express themselves, discuss, create, build relationships, among others. 

These review adds to the measurable aspects and reconfirms that young people find the 

educational paradigm of the local phase of the STAR project as appropriate for their needs, 

interests and situation.  

 

Teachers’ perspective  

As per project design, the school interventions within the local phase of the STAR project, 

allows for school teachers to be present and witness the learning processes with their students. 

This gives an added value to the project – as teachers learn from both the perspectives of 

methodology and content – but also as they have they have been invited to also give their 

feedback on the process.  

In Bulgaria, 10 teachers gave such feedback and they rated their overall impression from the 

workshop at 10 out of 10. Answering the question ‘Do you find the workshops appropriate 

and relevant for the students and why?’ teachers from Bulgaria answer overwhelming 

positively. Sample of comments is included: 

Very appropriate! They build knowledge on the topic. The interactive work allows 

them to get to know each other better and understand themselves. 

Yes. Interactive work supports the engagement of everyone, getting to know each other, 

build new knowledge. 

The theoretical approach is avoided, students have the chance to move, to organize the 

space, to play out situations, which is always positive. The material is presented in an 

accessible way, appropriate for the age of the students. The young age of the facilitator 

was an added value, her presence was convincing and she played a corrective role. 

Commenting specifically on the methodology of the workshops, Bulgarian teachers used the 

words ‘interesting’, ‘innovative’, ‘provocative’, ‘motivating’ and ‘impactful’. 

Similarly to Bulgaria, in Italy, 100% of the 8 teachers who feedbacked the workshops, gave 

the maximum rate on the question ‘How did you find the workshops?’.  

They further evaluated the interactiveness and the methodology of the workshops: 



 

    

Italy, evaluation results from teachers. School workshops. On a scale from 1 to 5, where 1 is 

“very bad” and 5 is “very good”: How did the workshops gave the opportunity for students 

to share ideas, reflections and actions? 

 

Italy, evaluation results from teachers. School workshops. On a scale from 1 to 5, where 1 is 

“very bad” and 5 is “very good”: How do you evaluate the proposed methodology? 

 

Commenting with their own words, Italian teachers used the words ‘interesting’, ‘innovative’, 

and ‘motivating’. Multiple teachers stated that the methodology is in line with the expected 

practices and policies in the field of education currently in place. 

In Spain, teachers evaluated the workshops with an average of 9,08 out of 10, answering the 

question ‘How did you find the workshops?’. There is abundance of comments from teachers 

in Spain, as a big number of teachers had the chance to both witness workshops and give 

feedback. The assessment is overwhelmingly positive with just a couple of critical remarks 

(for example one teacher found that one of the workshops was too confrontational, but again 

gave positive feedback to all the rest). The most used descriptions in the words of the teachers 



 

    

in regard to the methodology are: ‘adequate’, ‘interesting’, ‘dynamic’ and ‘participative’. 

Some teachers also refer that the methodologies are ‘collaborative’ and ‘inclusive’.  

 

Facilitators’ perspective  

The facilitators from Bulgaria, Italy and Spain also give high assessment to the methodological 

backbone of the educational activities within the STAR local activities, which is expected 

considering in most of the countries they had the chance to co-create, influence, select and 

adapt educational tools. Nevertheless, their input is important and further gives confidence 

that the educational aspects of the project is well-placed in relation to young people. 

Taking into consideration your observation and their learning process within the local 

level activities, please evaluate the following statements, where 10 means – strongly 

agree, and 1 don´t agree. 

Statement:  The educational tools were encouraging interaction between the 

participants. 

 

 

Statement:  The educational tools were appropriate for young people and allowed 

them to engage and learn. 
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Statement:  The educational tools allowed the participants to construct and build on 

their own learning path 

 

Written comments from trainers/facilitators give more depth to these quantitative 

measurement on the educational aspect of the local interventions and reconfirm that they feel 

both comfortable with the educational approach of the project and find it appropriate and 

meaningful for working with young people. 

The review of all these materials from three perspective confirms that the indicator is fully 

achieved and that the STAR project was indeed successful in employing educational tools and 

methods which are appropriate for young people and the topic of racism and invisible racism. 
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Embedded learning on power relations, good treatment and 

microagressions  
 

Participants’ perspective  

While this indicator is more focused on the educational infrastructure the STAR project has 

built, it is still important to review the input from young people themselves and double-check 

that the proposed educational methods and tools have successfully conveyed the concepts of 

microagressions (invisible racism), power relations and good treatment to them. 

The topic of power relations, was already covered above in the evaluation of impact on young 

people and it was found that the local phase interventions were successful in building an 

understanding on the link of power to racism. The same – to a big extend – applies to the 

concept of microagressions under the first impact indicator. Nevertheless, it needs to be noted 

that a careful review of the feedback forms of young people engaged in different activities 

(school workshops, summer camps and community meetings alike), shows that the topic of 

invisible racism seemed to be heavily covered. Overwhelming number of young people (most 

visible in Bulgaria, but also in other countries) state that ‘forms of racism’, ‘difference between 

visible and invisible racism’ and similar formulations pop out most frequently on answers to 

questions about things learned and/or highlights of different educational activities. This all 

proves that the focus the STAR project has promised to put on invisible racism was indeed in 

place and cross-cuts the educational approach on exploring the topic of racism. 

The concept of good treatment is another specific to the STAR project’s educational paradigm, 

as it seeks to offer and promote ways to counteract racism and invisible racism. From the 

available data from feedback forms, it is difficult to measure the extend to which this topic is 

conveyed to young people. At the same time, the positive messaging across learning and 

highlights in feedback and evaluation forms from all activities, does speak to the topic of good 

being well covered and catching up among young people. This includes very frequent calls 

and commitments that ‘we should treat everyone with respect’ and similar formulations, 

which indirectly refer to the concept of good treatment. This is supported by interviews 

conducted with young people: 

 



 

    

Good treatment for me is to know a better person and treat them with respect, among 

all the differences to make that person feel comfortable and good about themselves. I 

wasn't aware that I was learning how to treat myself, but I was doing it indirectly. I 

remember [in the summer camp] there was the activity of Secret Santa, where you 

had to leave messages or be nice to someone. It felt good to see that it had an effect 

on that person and at the same time when you were treated well it made you feel 

good. We talked about the chain of favors, that activity was one of my favorites. (Ex-

ante interview with a young person, Spain) 

I remember we had a lot of fun with the activity where we had to come up with the 

task for another group and then turned out we are the ones that is supposed to do the 

task. But when we got to discuss this later, I was really impressed by the conclusion 

that we should not treat anybody in a way that we would not want to be treated. It is 

so simple and yet, we constantly forget it. And it is very connected to the issue of 

discrimination – none of us would be happy to be discriminated or offended on 

different grounds, but we constantly do the same with others. It is such a simple rule 

for being human, and yet, we don’t seem to follow it. (Ex-ante interview with a young 

person, Bulgaria) 

 

Partners’ perspective  

It was already established that the topic of microagressions (invisible racism) was successfully 

made the focus of the STAR project. This is confirmed by the input of the project partners.  

To be sure that microaggression was in the agenda of workshops and summer camps, 

facilitators were trained on the topic, thanks to the project-envisioned training of trainers. This 

then translated to intense learning on the topic through the local phase activities. 

Both workshops and summer camps had activities specifically and explicitly related to the 

topic to let students develop the ability to recognize invisible racism episodes in their realities. 

In some schools, living library was also used as a method to reflect on racism and invisible 

racism and all related topics.  

Making sure that young people understand the concept of invisible racism and micro 

aggressions through tools that explored the content through concrete examples and to get the 

understanding of different types and expressions of invisible racism and micro-aggressions. 



 

    

Facilitators were prepared to give examples from the local social and political context, so that 

young people could connect to them better.  

Experiential learning methods such as theatre or role plays were included in guides and 

outlines for local phase activities and these allowed young people to go through an 

experience, putting themselves in a role of different actors involved in different racist 

situations and explore and reflect on how to prevent those situations or how to act in case of 

being involved in one. This approach allowed young people to improve their skills in 

managing violent situations and at the same time, developed more empathy towards the 

victims. 

Finally, microagressions were also explored through creating safe space and give time to share 

personal stories of participants: many young people shared how they were discriminated in 

their lives and did not have the resources (skills, ways to seek for help) to deal with the 

situations. On the other hand, as well some of them recognized moments when they 

discriminated somebody for different reasons. In these very intimate moments that happened 

during summer camps young people connected, they gave each other support, advice on how 

they would act in these situations in the future.  

 

The situation is similar when it comes to the topic of power and power relations. The power 

relations were dealt with first understanding the concept of power, power abuse, how it is 

connected to racism (structural and societal phenomena, abuse of power) and then reflecting 

on the consequences of it.  Linking the power to privileges of some groups in the society and 

to the concept of intersectionality, the young people reflected on this by looking for concrete 

examples of the abuse of power in their local/national context.   

Young people had the chance to go through differtent experiential activities and experience 

abuse of power is concrete situations during activities: afterward reflect on how it is connected 

to the redistribution of the resources, decision making process, privileges, finally, how all this 

is related to racism.  

Transversally, whenever a reflection was raised during or after different activities, facilitators 

motivated young people to find the links among the activity and the relations of power or 

micro aggressions, in this way each day they got more examples and clearer the concepts.  

 



 

    

The topic of good treatment was treated both specifically during sessions dedicated to it and 

in a transversal way: in parallel activities and informal time with young. 

In the different countries and different local activities there were several sessions dedicated to 

explore good treatment: first to reflect about our young people’s own needs and then listen to 

needs of others, understanding what good treatment means for us and for the rest of the 

group (putting on the table the values of respect, equality, collaboration, non-violent 

communication, etc), and finally, put all this understanding in action through small deeds for 

oneself and for others. Young people learned how to express positive things about themselves 

and to others and how to plan small everyday things that nourish their well-being.  

In Spain, as well as other counties, during the summer camps, the teams worked on good 

treatment transversally every day: when creating the group's internal rules, possibility to 

reflect and express the needs for people to feel safe and comfortable in the group, small 

reflection groups at the end of the day. This transversal embedding of good treatment in the 

learning process itself is an important added value and employs the concept on one more, 

meta level, while also following the principle of ‘practice what you preach’. 

 

 

CONCLUSIONS 
 

The collected information shows that the local phase of the STAR project was has brought 

both a significant impact on young people and created an effective educational infrastructure 

and approach.  

As evidenced in the evaluation of the project under the specific impact indicators, the local 

interventions of the project in four countries has significantly improved the understanding of 

young people on the topics of racism and invisible racism, while also building a new 

understanding among them about how they as individuals relate to the topic of racism and 

what is their role in countering it. This is particularly vividly illustrated by the actions in which 

young people have engaged and/or led themselves in each of the four countries, which even 

surpasses the expectations of the STAR project. In addition, even if to a lesser extend, the local 

phase interventions have allowed young people to build a more comprehensive 



 

    

understanding  of racism, which includes an analysis of power relations as an important 

element of racism. 

In addition, multiple sources from different stakeholders (young people, teachers, facilitators 

and partners) all support the conclusion, that the local phase of the STAR project has created 

and tested an excellent set of methodological approaches and tools, which are appropriate for 

young people, as they are engaging, interactive and learner-centred. They provide for a 

positive experience and leave good impressions among the young people, who report very 

high level of satisfaction. At the same time, these educational tools and approaches are 

successful in successfully transferring concepts, which are deeply rooted in the STAR project, 

particularly the concepts of microaressions (invisible racism), power relations and good 

treatment. From the overall review of the available data and input, it can be concluded that 

these methodological solutions are not only a vehicle that can transfer any concept and 

provide quality learning around it, but they are particularly well-placed to carry antiracist 

education: the experiential methodologies and creation and maintenance of safe space play 

an important part for young people to open up and construct learning around racism, also 

bringing a lot of personal experiences. Finally, the educational paradigm of the STAR project 

also allows to practice some of these concepts transversally, particularly through concentrated 

effort to practice what is preached and to provide space for meta-reflection on power relations 

and good treatment. 

All of these findings, gives us confidence to assess the local phase of the STAR project as a 

successfully tested practice that has proven effective and impactful. It is based on this 

evidence, that the STAR partnership is now bound to put efforts to disseminate its educational 

resources, know-how and practice among other actors and stakeholders and advocate for its 

continuation in the target local contexts and/or its replication in other contexts. 

 


